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INVESTIGATING SPEAKING CLASSROOM ACTIVITIES  AT A 
PRIVATE PRIMARY SCHOOL IN SALATIGA 
Regiena Gaviola Arganto 
 
ABSTRACT 
This paper reports on a study aiming at investigating the variety 
of speaking activities conducted by teachers in a private primary 
school in Salatiga. The data was collected from interviews. To 
analyze the data, Brown‟s (2004) six categories of classroom 
speaking performance insights from other scholars were used to 
answer the research questions. The research questions are: (1) 
What are the activities that the teacher used in teaching primary 
students in order to improve students‟ ability in speaking English 
at an elementary school?; and (2) How did the teachers perceive 
the implementation of the activities  in the classroom? The 
findings reveal that Imitative, Intensive, Responsive, Interactive 
(Transactional), and Extensive categories were used to 
encourage students‟ speaking skill in the classroom.  
 
Keywords: Young learners, Brown’s category, speaking skill, classroom 
activities 
INTRODUCTION 
The worldwide spread of English has been the center of attention to many 
publications (Sharifian, 2009). The spread of English has driven many countries 
to prepare their young generation to master English. Young learners have different 
ways to learn language compared to adults.  First, they respond to meaning rather 
than to language structure. By this means, focusing on accuracy will not help the 
children to learn better. Instead, teacher should focus on interaction, fluency and 
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meaning delivery (Harmer, 2001; Moon, 2000). Second, designing interesting 
lessons will catch young learners‟ focus and attention as well as their motivation 
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to use the language. It can be done by “providing authentic materials to 
make them see the benefits of learning the language in their real-life situation” 
(Brown, 2001 p. 88). Third, “children need the five senses to be stimulated which 
can be accomplished by providing sensory aids and physical activity, such as role-
play, games, or Total Physical Response activity” (Brown, 2001 p. 89). Fourth, 
children can easily be distracted and cannot do the same thing in a long term 
unless it is a fun and an interesting activity for them. Therefore, creating exciting 
variant of activities to the students is essential to maintain the activity in the 
classroom lively (Curtain & Dahlberg, 2010, p. 19; Harmer, 2001, p. 38).  
Besides that, English teaching practicum in EFL classroom especially in 
Indonesia does not involve enough variety of activities, specifically speaking 
activity. Drilling grammar and reading comprehension is the core instead of 
giving the students a chance to have communication and interaction in the 
classroom (Howard & Millar, 2009). “In case the teachers provide students with 
speaking activities, the students tend to be passive and have not the willingness to 
participate because there is not enough support for them to speak” (Damayanti, 
2010, p. 77). 
By having the courage to participate in speaking activities, the students 
will have an opportunity to practice real-life speaking in the classroom situation. 
Harmer (2001) states that the willingness and courage of the students to speak is 
very meaningful.  Moreover, successful foreign language learning is really 
affected by social experience; that is, the quantity and quality of input and 
interaction. Students are encouraged to get broader target language (L2) 
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knowledge  along with the chance  for output in the interaction activities  using L2 
(Saville-Troike, 2006; Ellis, 2005).             
This study was conducted to see Indonesian teachers‟ ability of in 
implementing various activities  that they use in teaching English. It is important 
for the teachers to know and understand whether their teaching activities  are 
varied enough or not. Furthermore, designing appropriate lessons for children as 
young language learners which give many opportunities for them to speak English 
is necessary. By conducting this research I hope all of the teachers could enrich 
and expand their knowledge abaout varied activities that they could use to teach 
English especially in speaking skill. 
  
LITERATURE REVIEW 
A study entitled Benefits and Shortcomings of Role-Play as a Speaking 
Activity in English Language Classrooms by Shangeetha Rajah Kumaran in 2010 
aims at finding out if role-play is helpful in encouraging Malaysian secondary 
school students to speak in English. It includes students‟ reaction to the use of 
role-play and teachers‟ perception on the use of role-play as a speaking activity in 
Malaysian classrooms. The motivation for carrying out this study is to provide 
useful information and understanding to readers on the use of role-play activities 
in English language classrooms. The data was collected by questionnaires given to 
students and teachers. The results suggest that students enjoyed carrying out role-
play activities and it encouraged them to speak in English to a certain extent. 
Besides that, not all teachers carried out role-play as a speaking activity because 
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of reasons such as time constraints, low availability of role-play materials and 
difficulty in class control. The data does not reflect the perceptions of all students 
and teachers in Malaysia but was only relevant to the particular school where the 
research was carried out.   
Apart from role-playing, according to Weindberg and Rohwer (2010), 
some of the activities that teachers can use in the classroom to teach speaking in 
English are: 
 Assessment with choice: This activity  helps students to choose the way 
or which type they are going to express their learning (e.g., By writing, 
speaking, drawing or illustrating).  
 Brainstorming: This activity really helps students to improve their 
creativity and imagination. Teachers can divide students into small groups 
to create more ideas. 
 Cooperative learning: Teachers promotes the learners to work in small 
groups about a topic. The selection of learners in each group should be 
based on the students' ability or the group task. 
 Discussion: Students will have the opportunity to discuss some topics in 
the classroom.  
 Games: This activity can be used as a strategy to teach different types of 
language. These include matching, puzzles, and problems and other games 
created by teachers that are fun and useful. 
 Group summarizing: the students have a chance to work in small groups 
and read about a particular subject, and summarize it. The group can 
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choose the way they summarize. It can be done by writing, speaking or 
graphics. 
 Pre-reading and predictions: Teachers give students words and tell them 
to predict what the lesson is going to be about. 
 Role playing: The teacher asks students to play a role in the classroom. 
This role play can be planned or spontaneous. 
Based on another study from  Piller and  Skilling (2005), there are several 
activities  that the teacher may use to teach speaking and writing in English to 
young learners in New Delhi. The data was collected by conducting interviews 
and observations. In the study some speaking teaching activities were discussed: 
Demonstration, Choral Drill, and Look and Say.   
 Demonstration     
This category includes the use of real objects, performing actions, using 
gestures and facial expressions. Demonstration can be used for sentence patterns 
that stand for concrete ideas. For example, saying “I am looking at my watch,” or 
“I am cleaning the chalkboard” while performing these actions. The teaching 
strategy includes the teacher doing the demonstration and students practicing with 
feedback from the teacher. Demonstration is used for vocabulary development to 
help the learners receive the knowledge easily. Demonstration has been used at all 
levels through class V (Piller, 2005).      
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 Choral Drill 
 Choral Drill works for oral language development. It helps the learner to 
learn correct pronunciation and enhance their vocabulary. The learners chant 
together following along as the teacher leads. The teacher can repeat a song, 
poem, nursery rhymes, an alphabet song, sentence patterns, and vocabulary list. 
 Look and Say 
 The students will listen to the teacher and look at the object or print, then 
repeat a word or sentence after the teacher. This strategy promotes students‟ 
understanding, gives more recitation and rehearsal, and continues the dynamic 
learning. The recitation is still oral but the student is now looking at and pointing 
to the print. 
The other study was that of Derakhshan, Khalili and Beheshti (2016), 
conducted in Gorgan, Iran. The study aimed to encourage the students to speak in 
English and see the effectiveness of various methods and approaches to promote 
the speaking skill accurately and fluently in the EFL classroom context. Thus, the 
result of this study  have a positive perspective toward EFL learning. 
 Furthermore, Susi Fitria 2013 also did a research about speaking 
performances using PBL approach. She used Brown‟s speaking performances 
theory (2004) as her analysis indicator. The result of her study shows that PBL 
approach encourages teachers to provide more varied speaking activities for the 
students.   
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In addition, Brown (2004) came up with six characteristic categories of 
classroom speaking performances. The following explanation elaborates on each 
kind of the classroom speaking performances. 
 
 Imitative 
This category focuses on phonetic level of oral production. Students have to 
repeat what they listen from a human tape recorder, like practice an intonation 
contour or pronounce a certain vowel sound correctly. It is called drilling.  
 Intensive  
This category leads the students to be creative with language. The language 
production is in the form of responding to teachers‟ question and interacting with 
others at minimal length of utterance. This technique focuses on a small range of 
grammatical, phrasal, lexical, or phonological competences. In the other words, 
the teacher controls the answers so the answers are fixed. This technique is 
realized in (1) Directed Response, (2) Read-Aloud. (3) Sentence/Dialogue 
Completion, (4) Oral Questionnaire, (5) Picture-Cued, and (4) Translation (of 
limited stretches of discourse) (Brown, 2004) 
 Responsive 
This category involves students to respond to teacher or other students‟ 
questions. The response is usually short, meaningful, and authentic-not in the 
form of dialogue. This time, students‟ comprehension is taken into account and 
the stimulus is delivered orally by the teacher to maintain the authenticity of the 
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students‟ answers. The activities are (1) Question and Answer, (2) Giving 
Instruction and Directions, and (3) Paraphrasing (Brown, 2004). 
 Interactive: Transactional (dialogue) 
In this technique, the students are required to be able to convey or exchange 
facts, information or opinion with others, some activities that are included in this 
technique are: (1) Interview, (2) Discussion, and (3) Games (Brown, 2004). 
 Interactive: Interpersonal (dialogue) 
The purpose of this technique is for maintaining social relationships. Casual 
register, ellipsis, sarcasm, slangs, humor, and other sociolinguistics dimensions 
are features that must be known by students in this technique. The examples of the 
specific activities are: (1) Conversation and (2) Role Play (Brown, 2004) 
 Extensive (monologue) 
In this case, the language production is frequently planned and the 
participants‟ role is as listeners. They might respond to the speech, but it is limited 
to nonverbal responses. The activities can be realized in the form of: (1) Oral 
Presentation, (2) Picture Cued Storytelling, (3) Retelling a Story, (4) News Event, 
(5) Translation (of extended prose) (Brown, 2004)  
 In this research, the purpose is to investigate the variety of speaking 
activities conducted by an English teacher of a private primary school in teaching 
speaking to the students. This research used Brown‟s (2004) six characteristic 
categories of classroom speaking performances as the main framework of the 
analysis. This research is closely the same with Susi Fitria (2013) but the context 
and the data collection method used in this reaerch were different. Brown 
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provides varied activities  in teaching speaking and can be the basis of this 
research compared to the other scholars. However, there are similarities from one 
to another between Brown‟s theories (2004), Rohwer‟s (2010) and Skilling‟s 
strategies (2005).   
 
THE STUDY 
Research Methodology 
 The research question of this study are  “What are the activities that the 
teacher used in teaching primary students in order to improve students‟ ability in 
speaking English at an elementary school?” And “How did the teachers perceive 
the implementation of the activities in the classroom?” In order to answer the 
research questions, I used a qualitative research methodology and primary data in 
my research. Therefore, this study was conducted in one-site case study. 
According to Yin (2003), “if the researcher wants to be more focus on a single 
group or a specific group, one-site study is the best choice to be used in the 
research” (p. 11). 
Participants and Context 
 I selected a private school named “SD Puspa” (pseudonym) in Salatiga, 
Central Java, Indonesia. The school is monolingual and the English subject is 
considered as an additional course or known as a local content subject. English 
subject should be taught pnce in a week and the duration is 75 minutes. The 
participants were four English teachers in the school. All of the teachers here had 
their bachelor in English Education Program. Two teachers are male and the other 
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two are female. They have been teaching in this school about 5-8 years and they 
have enough teaching experiences to be shared in this research.  
Data Collection Methods 
The data was collected by face-to-face interview. The questions were eight  
open-ended and one close-ended questions to allow teachers to express their 
thoughts and strategies in teaching young learners. After reading the Brown‟s 
theory I came up with these questions below. 
Table 1 is the list of interview protocol used in this research. 
Table 1 
Questions of interviews protocol 
No. Brown’s 
Categories 
(2004) 
Questions  
1. 
Intensive 
How do you introduce vocabulary words to your 
students? 
 2. How do you teach spelling to your students? 
3. What is your response if your students ask some 
meaning of words to you?  
4 
Imitative 
How did you explain and teach pronunciation to 
your students? 
 
5. 
Responsive 
How did you give instructions in the classroom? 
 
6. Do your students understand the instruction? If yes, 
what kind of instructions you used? If not, how you 
handle it? 
7. Interactive: 
transactional 
Have you ever conducted a discussion in your 
classroom? How you lead the classroom activity? 
 8. 
Interactive: 
interpersonal 
How often do you use slang words, casual register, 
humor, ellipsis, or other sociolinguistics in your 
classroom? 
 
 
9. 
Extensive 
Have you ever told them a story or asked them to 
tell a story in the classroom? How the students 
response it? 
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Data Analysis Procedures 
The data was analyzed by using thematic content analysis. According to 
Zacharias (2013), it is done by “conveying initial theme to the participants‟ 
transcripts after that the utterances of the interview transcript are separated, 
classified, and gathered into these themes” (p. 97). Furthermore, I read the notes 
and transcribe the interview. I also underlined the same answer from the 
interviewees. I categorized the answers and started to give them some themes 
based on the initial theme. The interviewees‟ responses were translated from 
Bahasa Indonesia to English by the researcher. After that, I started differentiating 
the category and came up with the conclusion from the findings.  
 
FINDINGS AND DISCUSSION 
 Four teachers from SD Puspa (pseudonym) had been interviewed 
regarding their variant of activities and perspectives about the activities that they 
used to teach speaking to their students in the classroom. The result of the 
interview data were categorized into six themes (1) Imitative (2) Intensive (3) 
Responsive (4) Interactive: transactional (5) Extensive (6) Interactive: 
interpersonal (see Table 2). Each point is discussed further below.  
Table 2 
The themes extracted from the interview data 
No Themes 
Brown (2004) 
Details Examples 
1. Imitative 
Drilling Vocabulary  
 (Piller, 2005; Weinberg and 
Rohwer, 2010) 
Students increased their 
vocabulary by drilling some 
words in the classroom. 
Re-reading a passage 
(Piller 2005) 
Teacher read a short passage 
and the students imitated the 
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Imitative 
 This category was mentioned in the literature review based on Brown‟s 
(2004) theory. In this category Brown only focuses on how students could 
pronounce the words fluently. Three of the teachers in SD Puspa agreed that 
drilling vocabulary was needed for young learners to acquire language better. It is 
way the teacher read.  
2. 
Intensive 
Directed Response  
Teacher could see the 
grammatical errors from the 
students by doing this 
activity.  
Read-Aloud  
(Piller, 2005) 
The teacher asked the 
students to read together 
loudly. 
 
Picture-Cued 
(Piller, 2005; Weinberg and 
Rohwer 2010) 
Students learned English 
through picture. Similar with 
flashcard. 
  
Translation (of limited 
stretches of discourse) 
Students learned how to 
translate as an interpreter.  
3. Responsive 
Giving Instruction and 
Direction 
Teacher gave simple 
instructions or directions 
during the lesson. 
Question and Answer 
(Weinberg and Rohwer 
2010) 
Teacher asked some 
questions and students 
answered the questions. 
Paraphrasing 
Teacher paraphrased some 
words to give explanation to 
the students. 
4.  
Interactive: 
Transactional 
Discussion 
(Weinberg and Rohwer 
2010) 
Teacher brought some issues 
or problems in the classroom 
and discussed it together. 
 
Games 
(Weinberg and Rohwer 
2010) 
Teacher conducted some 
games to have an interactive 
and interesting activity in the 
classroom. 
5.  
Extensive 
Oral Presentation 
Students learned how to 
speak front of peers in the 
classroom. 
 
Retelling a Story 
Either teacher or students 
retold a story related to the 
materials. 
6. 
Interactive: Interpersonal 
Conversation  
(Piller 2005) 
Teacher asked the students 
to make a conversation in a 
written form and then 
practiced it. 
 Role Play 
(Weinberg and Rohwer 
2010) 
Students practiced their 
skill in public speaking.  
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important for young leaners especially in the first and second grade to drill some 
new vocabulary words. They have to learn how to pronounce the words correctly. 
 
However, one of the teachers in that school thinks that drilling vocabulary 
is not needed anymore in higher grades, such as grade 5 or 6. He thinks that 
students in these grades had already had sufficient vocabulary. They were 
supposed to learn reading passages (see Excerpt 1). 
 Excerpt 1 
We expect that fifth grade students are able to pronounce as many words as they can. 
Because in this stage they have to learn more than just how to pronounce words. Mostly, 
we discuss much on reading passages and try to find out the meaning through the context 
of the passage. (Mr. Z, Interview, April 6, 2018)            
 
However, another teacher added a new idea besides drilling. Students 
could acquire new words not only through drilling but also re-reading short 
passages together (see Excerpt 2). 
 
Excerpt 2 
Learning new words and how to pronounce is beyond drilling vocabulary. It also needs 
examples from the teacher as to how to say something, like giving them some practice to 
re-read some short passages. Especially in the first and second grades, we need to repeat 
[words] over and over again so that the students could be more fluent. If the students feel 
bored, I often drill some words by singing it and asking them to repeat the song lyrics 
after me. (Ms. Mulan, Interview April 6, 2018) 
       
This finding is relevant to Piller and Skillings‟ statement (2005) that language 
learning is a process of behavior. Here the teacher did a lot of repetition to the 
students. In addition, in Brown‟s (2004) theory, there is also an activity which is 
similar to re-reading a short passage idea; it is called read-aloud, which belongs to 
the Intensive category. I will discuss this category further below.     
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 By doing read-aloud passages and repeating the teachers‟ reading, students 
could memorize vocabulary words in a longer term. Sometimes the teacher did the 
drilling by singing it (Interview, April 6, 2018). Mr. X believed that singing along 
with games and other activities help students to be comfortable with their 
learning. Besides, “drilling accommodates children‟s multiple intelligence, 
especially musical intelligence” (Gardner, 1983, as cited in Curtain & Dahlberg, 
2010 p. 12).  
 According to this finding above, I conclude that the teachers in SD Puspa 
emphasize the importance of fluency in the lower grade which are first and second 
grade. Furthermore, the teachers hoped that their students in the higher level 
already had the capability to pronounce words fluently.  
Intensive 
 In this category, the students are expected to produce the language by 
themselves. The teachers facilitate the students in order to activate them to be more 
productive by giving some activities, such as (1) Directed Response, (2) Read-
Aloud. (3) Sentence/Dialogue Completion, (4) Oral Questionnaire, (5) Picture-
Cued, and (6) Translation (of limited stretches of discourse) (Brown, 2004). All of 
the teachers in SD Puspa agreed that making dialogue and picture-cued is very 
useful to make the students speak in the classroom (see Excerpt 3). 
 Excerpt 3  
Picture-cued is also known as flashcards. I often use this kind of activity in every grade, 
because this kind of activity] is clear and simple. I also realize this technique is very useful 
value of using this technique is rich. Students could understand not only the spelling but 
also the meaning by seeing the picture. They could easily memorize things and so on. (Mr. 
Z, Interview, April 10, 2018)      
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Moreover, the Read-Aloud technique is also helpful for teaching English 
and encourages students to speak in the classroom. Read-Aloud is an activity in 
the classroom that requires students to read passages loudly. The purpose of this 
activity is to encourage the students to speak and practice their pronunciation in 
the classroom (Brown, 2004). However, Ms. Mulan stated that it does not only 
require them to read loudly. It also requires them to speak and listen to their 
speech at the same time.  
In this category, I only highlighted some activities because not all of the 
activities in this category were implemented by the teachers in SD Puspa. They 
only used Picture-cued, Read-Aloud, and making sentence/dialogue. The reason 
why they only used three out of six activities is because they think those 
activities were more suitable and familiar for the students. (Mr, X, Ms. Mulan, 
and Ms. Mawar, Interview, April 6, 2018)  
 
Responsive 
This category engages the students to answer teacher or other students‟ 
questions. The response is usually short, meaningful, and authentic, though not in 
the form of extended dialogue. The activities are (1) Question and Answer, (2) 
Giving Instruction and Directions, and (3) Paraphrasing (Brown, 2004). This 
category was often used by the teachers in SD Puspa because they thought that it 
was very interactive and effective to motivate students to speak English fluently 
even though they were still struggling with expressing their ideas in English (see 
Excerpt 4). 
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 Excerpt 4 
Sometimes the instruction can be in English and also in Indonesian. It is because our 
school is an EFL context, we cannot use English one hundred percent as our medium of 
instruction. If it is needed I use gestures to interact with them. Therefore, we cannot 
expect too much on the students‟ response. Some students are using English, some 
students use Indonesian and some students do nothing. If I faced that kind of situation, I 
would emphasize on some words that are important so that they could understand and 
respond to it quickly. (Ms. Starla, Interview, April 6, 2018)      
 
For some teachers, paraphrasing is not really familiar but there is one teacher in 
this school who used this activity to make her students better at understanding 
something (see Excerpts 5 and 6). 
 Excerpt 5  
I often paraphrase some stories to make my students understand something easily. It may 
add more tasks for me, but it is okay because it is essential. Especially for the first and 
second grade students, they need stories that are interesting and simple.  (Ms. Mulan, 
Interview, April 6, 2018)     
 
Excerpt 6 
 
I usually ask some questions to the students because I want them to think critically and 
creatively. Practice the language as often as possible is also important. (Mr. X, Interview, 
April 10, 2018) 
 
These answers are in line with Brown‟s statement (2004, p. 56) that “question and 
answer allow students to interact with each other creatively.” This strategy is also 
appropriate for young learners as they only focus on meaning (Moon, 2001). 
Looking up on those answers, I highlighted that the teachers are trying to give 
more input rather than asking the students to produce their speaking skill.  
 
Interactive: Transactional (Dialogue) 
 
In this category the students are required to communicate or share 
information, facts, or opinion with others. The activity examples of this category 
are: (1) Interview, (2) Discussion, and (3) Games (Brown, 2004). Through these 
activities the students are expected to produce language as often as possible. 
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Therefore, all of the teachers in SD Puspa repeatedly modify these activities in the 
classroom (see Excerpt 7). 
 
Excerpt 7 
The most interesting and fun activity that I usually use in the classroom is game. By 
doing games the students could be happy and feel excited in joining the lesson. Not only 
excited but it could also increase their curiosity towards something that we learn at that 
time. For example, last two weeks I played a game called “Bartering.” Each student 
would have different cards and they had to exchange their cards with others if they were 
willing to. That was fun because at that game, they could learn how to negotiate and that 
is needed for their daily life. By doing that, they could memorize the way they negotiated 
things. (Mr. Z, Interview, April 10, 2018)     
 
This finding is relevant to Curtain and Dahlberg‟s (2010) statement which 
stated that “game, and other activities that involve movements, have positive 
affection linked with them. If the activity is linked to positive reactions, there will 
be a „brain-patterning‟ which strengthen any language elements that teacher 
gives”. (Caine, 1997, as cited in Curtain & Dahlberg, 2010 p. 23). Discussion and 
interview are usually done in grade 5 and 6 (see Excerpt 8). 
Excerpt 8 
I like asking students to discuss some things regarding their environment. It stimulates 
them to think and become aware of their environment and what is happening now. (Mr. 
X, Interview, April 6, 2018)       
 
This result indicated that disscusion and interview activities could 
maximize the communicative and interactional practice between students. It can 
also increase their motivation to learn and give them an opportunity to show their 
thoughts and opinions (Freeman, 1986; Scott & Ytreberg‟s, 1990; Curtain & 
Dahlberg, 2010).  
 
 
  
19 
 
Interactive: Interpersonal (dialogue) 
This category focuses on maintaining social relationships. Casual register, 
ellipsis, sarcasm, slangs, humor, and other sociolinguistics dimensions are 
features that must be known by students in this category. The examples of the 
specific activities are: (1) Conversation and (2) Role Play (Brown, 2004). Based 
on the interview, all of the teachers say they never teach their students about slang 
words, sarcasm words, casual words, or even any other sociolinguistics (see 
Excerpt 9). 
Excerpt 9 
I never teach them about slang words, humor or casual words. However, they know by 
themselves and they try to ask the meaning of those words. For example, they asked me 
[abbreviations like] OMG or LOL and I tried to explain that, but in making a dialogue or 
a script in the role play, I suggested that they not use such words because they are 
impolite. I try to teach them to use a polite language.  (Mr Z, Mr. X and Ms. Starla, 
Interview, April 6, 2018)   
 
Based on the interview, the teachers in SD Puspa are trying not only to educate 
their students to use the language fluently but also politely (see Excerpt 10). 
Excerpt 10 
I realize that it is important to know about humor, slangs, or even casual words. But I 
point up on polite language first. (Ms. Starla, Interview, April 6, 2018)      
 
Extensive (monologue) 
This category highlighted on the language productions that are frequently 
planned and the participants‟ role is as listeners. The students might respond to the 
other students‟ or teachers‟ speech, but it is limited to nonverbal responses. The 
activities can be realized in the forms of: (1) Oral Presentation, (2) Picture Cued 
Storytelling, (3) Retelling a Story, (4) News Event, (5) Translation (of extended 
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prose) (Brown, 2004). The teachers in this school are not familiar with the term 
Translation (of extended prose) (see Excerpt 11). 
 Excerpt 11 
What is the translation [of extended prose]? I don‟t have any idea about this kind of 
activity. Maybe because this is not really appropriate for our students. I commonly use 
oral presentation to encourage the students in my class to speak. I also ask them to retell 
some stories related to the theme of our lesson. I think, it is very effective to make them 
feel enthusiastic about learning English. (Ms. Mulan, Interview, April 6, 2018)      
 
One of the teachers stated that it is essential for the students to express 
their idea through retelling a story or presenting something. Cameron (2001, p. 
19) also stated that “stories are very appropriate media to teach vocabulary and 
pronunciation to children”. Besides, retelling a story also developed students‟ 
creative thinking and helped students to express their ideas since stories offer a 
rich experience of language (Kayi, 2006). 
 Excerpt 12 
When I ask my students to present some things in front of the class, they can be more 
expressive toward their ideas, even though they might be nervous or could not speak 
fluently but they could learn something new and get appreciation from their friends. And 
it is great. (Ms. Love, Interview, April 10, 2018) 
 
Oral Presentation provides students the opportunity to talk or 
communicate with their own language. The teachers claimed that oral 
presentation is the core activity of speaking class. By doing this activity, the 
students could express their ideas freely. 
 
CONCLUSION 
The purpose of this research is to investigate the activities that the teachers 
in SD Puspa use in teaching speaking and also to see the teachers‟ perception of 
the implementation of the activities. By interviewing five teachers and referring to 
  
21 
 
the findings, the activities that are used in that school appears varied. The 
activities are categorized based on Brown‟s theory 2004 and the themes are: (a) 
Imitative; (b) Intensive; (c) Responsive; (d) Interactive (Transactional: Dialogue); 
(e) Interactive (Interpersonal: Dialogue); and (f) Extensive. 
Almost all of the categories from Brown‟s (2004) speaking performance 
activities were implemented in SD Puspa to teach their students. The first 
category showed that through Drilling, the students got lots of exposure of 
English and developed their speaking and writing skills. The second category 
showed that the students could have chance to produce the language by some 
activities such as (1) Directed Response, (2) Read-Aloud. (3) Sentence/Dialogue 
Completion, (4) Oral Questionnaire, (5) Picture-Cued.  Based on the interviews 
the teachers reported that the students learnt to communicate to each other and 
organize their group work. The third category showed that the students could have 
more opportunities to engage with the activities in the classroom and respond to 
the teachers well. The fourth category indicated that the students could share what 
they had and have a good team work. The fifth category presented that the 
teachers in this school did not only focus on students‟ fluency but they also 
highlight the importance of politeness. The last category suggests that the teachers 
relied on oral presentation activity so much because they believe this kind of 
activity is very effective in promoting speaking English in the classroom. 
Thus, based on the findings and discussion, it seems that the teachers in SD 
Puspa were hindered to implement the activities because of there was not 
sufficient time allocation in the classroom for maximizing the speaking activities. 
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Hopefully, this study could be a medium for evaluating the various activities used 
in this school. The teachers should have a chance to improve and enrich their 
knowledge about their classroom activities since the students are growing so fast 
and they might need new approaches.  
This study is limited for its small scale. I believe this research can be 
developed into a wider scale in the future. For the further research, observing the 
class would enrich the data that it allows researchers to better understand what 
strategies could really affect the students; their willingness to speak in the 
classroom. In addition, further researchers can include the students‟ perspectives 
on how far the strategies can give language learning opportunities for the students. 
At the end, to give the more factual evidence of students‟ developments, analyses 
the lesson plan first and interview the teacher after the teachers teach the classes 
are also respectable to support this research.  
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APPENDIX A 
Interview Protocol 
Name of interviewee: 
Date: 
No. Interview Questions Brown‟s categories Interviewee‟s Answer 
1. Bagaimana cara Anda dalam 
memperkenalkan kosa kata bahasa 
inggris kepada murid di kelas anda / 
sekolah Anda? 
Intensive  
2. Bagaimana Anda menjelaskan dan 
mengajarkan pronunciation kepada 
murid-murid Anda? 
Imitative  
3. Bagaimana cara Anda dalam 
mengajarkan spelling kepada murid-
murid Anda? 
Intensive  
4. Bagaimana cara Anda dalam 
memberikan instruksi kepada murid 
di dalam kelas agar murid dapat 
memahami instruksi Anda tersebut? 
Responsive  
5. Pernahkah Anda mengajak siswa 
untuk berdiskusi didalam kelas? 
Interactive: 
Transactional 
 
6. Pernahkah Anda menceritakan atau Extensive  
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Time:   
 
English version 
How do you introduce vocabulary words to your students? 
How do you teach spelling to your students? 
What is your response if your students ask some meaning of words to you?  
How did you explain and teach pronunciation to your students? 
How did you give instructions in the classroom? 
Do your students understand the instruction? 
Have you ever conducted a discussion in your classroom? 
How often do you use slang words, casual register, humor, ellipsis, or other 
sociolinguistics in your classroom? 
Have you ever told them a story or asked them to tell a story in the classroom? 
 
 
 
 
 
 
mengajak murid Anda untuk 
bercerita di dalam kelas? 
7. Apabila murid Anda bertanya 
mengenai sebuah arti kata atau 
kalimat, bagaimana cara Anda 
menjawabnya? 
Intensive  
8. Apakah Anda sering mengajak 
murid Anda untuk menggunakan 
kata-kata seperti slang words, casual 
register dan lain-lain? 
Interactive: 
Interpersonal 
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APPENDIX B 
(List of Activities in the classroom) 
No. Activities That Commonly Happened in Class Yes No 
1.  Drilling Vocabulary   
2.  Directed Response   
3.  Read-Aloud   
4.  Oral Questionnaire   
5.  Picture-Cued   
6.  Translation (of limited stretches of discourse)   
7.  Giving Instruction and Directions   
8.  Question and Answer   
9.  Paraphrasing   
10.  Interview   
11.  Discussion   
12.  Games   
13.  Conversation and Role Play   
14.  Oral Presentation   
15.  Retelling a Story   
16.  News Event   
17.  Translation (of extended prose)   
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APPENDIX C 
Interviewer (Me): Regiena Gaviola Arganto 
Interviewee (X): Mr. X 
Time: 11 minutes and 15 seconds 
Me: Eeeeh, what are the strategies that the teacher in SD LAB especially in 
teaching speaking English, jadi skill nya speaking ya pak. 
X: hmm, hmm, 
Me: Jadi itu beberapa pertanyaannya ya ngga mematok pada ini, tp ini guided 
questions nya aja sih pak. 
X: he‟em, he‟em.. 
Me: ini saya Tanya aja nnt saya isi, 
X: iyoo, heem… 
Me: *laugh* ya bapak ngajar kelas enam kan ya pak? 
X: he‟em betul. 
Me: iya kelas enam, nah untuk kelas 6 itu sendiri sebenernya bagaimana cara 
bapak untuk memperkenalkan kosa kata kosa kata yang baru? Dala bahasa inggris 
X: lebih kepada konteks, karena kelas enam itu lebih banyak reading, jd 
bagaimana mencari  ehh, arti kata berdasarkan konteks, krn sebelumnya kan kata-
kata tersebut mereka sudah mencari arti nya di kelas-kelas sebelumnya jadi nanti, 
klo ada kata-kata sulit ya dipelajari dari konteks nya. 
Me: oh begitu, beiasanya pake passage ya pak? 
X: iyaa 
Me: kemudian aktivitasnya kira-kira apa aja pak? Membaca didalam kelas atau 
bagaimana? 
X: ya membaca bersama bisa, dengan kelompok bisa, jadi mereka menebak, kira-
kira ini arti kata nya apa ya? Terusmaksudnya passage nya ini apa yaaa?jd lebih 
ke meaning passage nya daripada arti kata ke kata. 
Me: jadi kalo untuk drilling uda doesn‟t work ya? 
X: naaah, tidak saya lakukan lagi. 
Me: oh iyaa,  
X: kata to? Arti kata to? 
Me: iyaa, iyaaa. Klo untuk misalkan pronunciation itu sendiri pak, kan kelas enam 
kan penting sekali ya pak ya, itu bagaimana pak bapak memperkenalkannya? 
X:  pronunciation itu sambil berjalan, krn mreka punya project juga dari 
presentasi, nah dr presentasi ini kemudian kita benarkan satu satu, karena tidak 
mungkin saya harus jelasin satu satu saat mereka pronounce kemudian saat mreka 
presentasi kita akan tau mereka salah nya dimana 
Me: Ohhh, untuk membenarkannya itu biasanya pake direct feedback? 
X: direct feedback, 
Me: ohhh, kemudian untuk spelling itu sendiri pak, bapak mengajarkan di kelas 6 
masih mengajar spelling? 
X: engga engga juga, tidak secara langsung. Kalo mereka menulis, spellingnya 
salah, nah itu baru saya benarkan. 
Me: oh, iya iya, kemudian untuk instruction itu sendiri pak, apa kebanyakan 
bapak pake instruction bahasa inggris? Untuk memberikan instructionnya dan 
merej juga merespond nya pake bahasa ing……. 
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X: engga, nda eehh, 80% 20% dr saya, anak anak sih ngga juga yaaa, ada yg 
bahasa inggris ada yg bahasa Indonesia, ada yang plonga plongo.  
Me: oh yaa, tapi mereka mengerti ya pak? 
X: mereka mengerti, Cuma mereka ga bisa ngomong gt kan, they understand but 
they are cannot produce. 
Me: itu kira-kira kenapa ya pak ya? 
X: ya karna Cuma 2x 35 menit, dan load mereka di kelas 6 kan lebih banyak 
untuk UN.  
Me: time limitation, sama untuk persiapan UN. Oh iya iyaa 
X: he‟em, jadi pikiran mereka kan uda banyak sekali.  
Me: eeeeh, tapi kalo untuk berdiskusi didalam kelas, sering ngga pak? 
X: sering, setiap pertemuan pasti diskusi. 
Me: case apa itu pak? 
X: kelas 6 lebih kita membahas banyak tentang lingkungan hidup, itu kan sangat 
in itu akan terus in, ttg lapisan ozon, ttg deforestation.  
Me: hmm, in English ya pak ya? 
X: yess,  
Me: tapi, are they still struggling with that? 
X: of course 
Me: hmm, kemudian sering retelling story ngga pak didalam kelas? 
X: kalo retelling story, hmm ngga terlalu sering. Saya sering ke presentasi, saya  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
